
-VacumEN* REHUAE

ED_ i25 sifts . . ., .: - . EA 008 371

. -

-.AUTHOR .McGbwan, Fraticit, II; And Other -, .

1 ''
TITLE An Evaluation of the S.K.E. Program: Wilson

Eletentary School; 1972=73.-,.
INSTITUTION Summit Public Schools, N..J. :

.

PUB DATE 73
NOTE 53p., -

EDRS PRICE Mir-16:83 HC-$3.9011usPostage. .
.

DESCRIPTORS Academic Achleveient;. CognitiV, Development; Cross
Age Teaching; Elementary EducatiOn; Elementary School" .-.

Mathematics; 4Butinistic Education; *Individualized
Instruction; Individual Power; Instructional .

Innovation; Instructional Materials Centers;
Performance Contracts; *Program Evaluation;'Reading
Achieiement; *School Organization;' Stu t School
Relationship; Student Teacher Relationship; *Taai
Teaching

'ABSTRACT
The program described and evaluated inthis reportds

'a nongraded'(third and fourth grad4S) individualized learning" -

situation in .which students had available as educational stimuli the
r4sources.of three teachers and the combineriaterials of three
classrOoMs. The program also contained provision for ublocisof time"
during which various subjects were taught in a.tvaditional manner.

.
Various opetaticnal "procedures were taken to .assess the following
diMensio14 of ,the program: (10) chile-school relationShip; (2) each
child's curiosity, flexibility, mobility, positive research ;

.orientation, capability, to work independently, .decision- making
- capabilities, and positiye peer-reiationships;j3) reading gains; and
(4) parents', teachers", and principals' reactions and opini6ni;

.Significant cognitive gains in reading'yere,Made,by students, and
2.parents,'teachers, and the prinoipal,ladicated that the prograi
brought about affective as welr'aS cognitive changes in the children.

. .

(Author/MLF) t
/

******************************44*****#****************************
DOcumentS acquired by ERIC include many informal unpublished 4 -

materials not available from other sources. ERIC mftes every effort *
e'to.obtain the, best copy available. Nevertheless, items of marginal *

" *- reproducibility are often encountered and this affects the quality * N.
* of. the microfiche and hardcopy reproductions ERIC makes available

ria'the. ERIC Document Reproduction Service' (EMI'S). .DR$ is not i,,-

* responsible for the quality of the original document.'jtep-roductions *
* supplied by EDRS are the best that can be made 'from the original. *
V***41**************************************************************

IP



-

4.1

4

.11

-

U S. DEPARTMENT OF HEALTH,
EOUCATION WELFARE
NATIONAL INSTITUTE OF

EDUCATION
THIS CAXUMENT $AS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN I
ATING)T POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARIV REPRE
SEUTOFFICIA). NATIONAL INSTITUTE OF
EOUCATION POSITION OR.POLICY

o

%AkEVALUATION OF THE-S.K.E. PROGRAM

WILSON ELEMENTARY SCHOOL,'1972-73

t

aAr,

. Written by-- 1

Dr.1Francis McGowan.II

in collaboration with:

-M.'Erwin ,

K, Seidel
B. Karl, and
Dr. P. Houston

Under die aegis of

The Summit Board of Education
Summit Public Schools

\ Su4nit, New Jersey
, 1973

, -



o
Introduction

..
TABLE OF gONTENTS r- -;''

"4.

,

Input Factors:

Figure 1.0: S.K.E. Input Factor's

...-
Process: a.m. -- Phase One .

Figure 2.0: a.m. -- Phase One ,..,;-`4'

*''''

1

'1. -.5
,

.

....x -17.....-
!--,-..7---,,-..:,:, -

,...-.. 4-
7

...-%''

-,....;:4.' .

----
..;-----;..;6.-:- --

...,..

7 15

8

Figure 2.1: a.m. -- Phase Two .... `, . .., ,:--,.. .... . . 12

Figure 2.2: 16.Rim.: . .. . ".., .... . ,..

Optputt .... , 15 29.. . .

Figure 3.0 17

Table 1:0: Raw Score Differences-at the average of S.K.E.
Fo#th Graders. on-the Attitudes Toward.School

InventOry. 20

Table ,Raw. Score DifferenCes at the average of S.K.E.
Th,ird traders on'the attitudes toward Schdol
..,-..

. '. -

Table. 5:0:_lilaw Score Diffetences at
.

theAverage of S.K.E,
x" - Fourth Grader -s. -on the Gates-MacGini,tie Reading

CompEehensiop Subtest. . . ,

,-.
-Tahle 4.0: Grade Equivalent Gains at the average of S.K.E..

_:-

...
-,.. :Fourth Graders'on the. Gates-MacGinities Reading r.

COmprehenslon-Subteit 23-
. .

.

. Table5.0: Grade 'Equivalent Gains at the average of S.K.E.
ThiriGradersdnthe Gates-MacGinitie Reading .

ComprehensionSubtest 23

I .' . ,

Summary- Statement 29 -31
.. s,

," table 6.0:, Gengral :Results. . 4-, ... . . 32,,'-

21

22

4
Appendices:

/

#1: Sample Contracts:
f.

1

S.K.E. Morning Procesa--Fhase One .........;*

33,34,35

#2: Sample Stufint'Contracts: , '
.

.

S.K.E. Morning Frocess--Fhase Two . . . . .. 3607,
,

#3: Sample Field Study Topica--Group iour of .S,K-E. . ,38.-J43'
,

#4: Percentage Responses'totIiems on Student Questionnaire 44"- 47

#5:- Percentage' Responses to Items on Parent Questionnaire '48 - 50-

4

A

I



a

INTRODUtTIOW-

. .

This, is 'a time of rapid ahange in.eddcation. Terms such" as. ',IcUiticulum.

revision," "instructional improvement," "open classrboms," "team teaching,"'

1 t
-

"individualitation," and"non-graded. organization" haVe becothe commonplace

. -1:n the parlance of teachers.. As more is learned of students, and new,
ty

methodsIdevadped for the getEerifigsand-processing' of information in

schools, traditional views of-the schooling process became altered and,-

accordingly, so does teacher behavior. The Summit Public Elementary I-

Schools, long respected for outstanding educational piogrami, are no less

subject.to change than are elementary schools inther districts. It

would seem incumbent upon outatanding districts such as Summit, in fact,

to asst1me. in change. Change, however, in Summit as glsewhere,

often comes in small quat,ty--a new teacher here, a few there; .new

sources of .revenue; an.influi. of new families; a new idea...

S.K.E. INPUT FACTORS

., , . .

. It was-a new idea that'.gave birth to the,S.K.E. team-teachineprogxam at
.

4'' Wilson Elementary School,. This program, named for the three teabbers--"
.

Kay Seidel, Beverly Karl, and Maggie Erwin--begin with the submission of

* ." . ,
. ,

.

program proposal in May 'of 1972 to

WV.Son School. Thai.propOsal, entitled °A

Grades) Individualized Learning Situation,.

Davidson, then Principal of

Non-Graded (Third -and Fourth

reflected the philosophy of '

the three teachers regardit their notions of what schools'"could he,""

and their plans for the kepplementation of change: a breaking,away from
, . .

the.traditional concept of the self-contained classroom--ane teacher,-

one group of students-.-to a teaching organizational'erratgement whereby

..aserected number ostu'dents would have aVailahig as educational stimuli-

the resource of three teachers and the ombined materials of three claw.

rooms. The proposal also contained provisiote for 'blocks of tiMe" during 0-

4.

whidh various subjects would-be taught in a traditional manner., This ;'''' -:-?*:

prograth propopai did not represent a'dramatic dep*rture:froM the practfea' .

-s-

,
.

which the three Eeaers-had used individually in past years in helpin)p
...

different was the notion that gewidttstheir claises to learh.' What wasp

V

4.
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`tk friomtwa grades would becombinWfor Xpetiocrpf time during each day,

and that such grouping for instruction:would be made on the ba$is of

skill development rather than on the basis-Of aronological age. :Further,
_

`

there would be an increased concern for the.affective needs of the

children- -thq positlye demelgpment of_their,attitudes toward school,

. their peer relationships, their concepts of

`00AW

The teachers had been profoundiy affected by their own attempts to deal.

with individUal-differendest and by'the latest educational literature

showing that students are as marled in achievement withinisinala.e

grade' groupings as they are among vertical, multi- grade, groupings.

Expetience had repeatedly shown the three teachers that students In

Wilson's, 1972 -73 third and fourth grades possessed.many

terms of cademic potential and achievement;" it seemed logical to dis-

tribute teacher resources'efficiently among all these childrtninra

planned effort to-effectiVely -meet the lindiMldual needs ot.each child.

In July of 1972 the'SK.E. teachers presented a revised,prograt-poposal.
.

to the new principal, Paul Houston. This proposal, Although, quit similar

to the original, was; however, more specific and detailek-r4gardi_g learn-
.

-
ing experierices in the basic subject-tatter areas of language arts'',

mathematics, science, and, social studies. It was also noted in this revised

proposal that Mrs,. Seidel

individualize Instruction

;Miss Erwin had oftentaug

Additionally, a'rationale

had -long made it a practice to attempt to

Within her own classroom, and that Mrs. Karl and

Y'rht cooperatively, but only -pn an informal basis..

for the S.K.E. program was presented. In the
,*

s- 4 rationale the teachera'atated their belief that the proposed program would:

,

1. Allow the.child-to,be exposed to the combined talents of
- .

'three teachers as' opposed, to one. .,
:

, .

2. Allow the.childto:work within_a framework of 'vertical
grouping. (The:Ahild progressesas-far in a sill as he
is' able regardless of tilde level assignment.

3, Result in better add more efficient use of -individual
teacher talent.

r
d,.,

/

o
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4. Allow,.the child mobility within the Schocil, which is more
realistic than J.s6ting at a in the sai.e classroom
alliday. .

.

.

. , .
_ -e, - % -.

'5. Affact the child a better opportunity to develop more

//,
self-reliance and responsibility for hi's/her own
indiVidlial learning..

6. Result in a better evaluation, of each child, because of
theexposure to three teachers as opposed to one. 4

7.. Afford, the childan opportunity to work in an environment
that would,help bim/fier to learn to adapt to changes--a
reality in the world outside of the classroom.

.0.

It was decided by the teachers that cognitive objectives for the program

would- remain as structured.and sequential as they had been in, past

The students wergild be-exposedto the traditional academic curricula in the

basics, and an evaluation of Significant or non-significant gain in these

areas--particufarly reading--would be undertaken:at,the end of the Year'.
*

. ,07 1,

Affective tonCerns, bigaeVerm-long imp1f0 objettivesin Schod16---would

becothe explicit, and a concerted effort:made-toward achieving success in

'this important area of child deVelopment. Specific(affective_obje"ctives

foimulated-or guiding tht nogess of S.K.E. were:. ' .

.1. Each child -will express himself/herself using many forMs

.4 . of comalunicatiOn.',-

2. Each childwill distover and expiore'his/her own interests
using varied media-.'

3'. -Sach:childtill evidence a positive self- concept:

q. In relationships, with teachers and Other EfilIdlen;
and,

In a 'confident approach 'to new materials and unusual, .

and-confusing: situations.
.4

4. kath child will demonstrate self-reliance An approaching,
problem situations.

K

EaCb 'child will plan his /her- time soas to'maintain a
'balance between requirements:and the pursuit of individual

.

tAtereatik.

1111.0o

.
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,6.

7.

..
;

Each child will develop undqrstanding and empathy 'for ,peera
by.showin tolerance for: 41

,

a. Personality-differences;
b. Ethnic differences;* and,
c% Intellectual differences ,

4.

s

.

.

Each child will exhipit.responsibility in using and maintaining

-.

materials; his, other's, and the school's.

. With proposed-change, of.courge,. regardless of worthy purpose and high

ideal, comes apprehension. The new programproposed the combining, for

k period of time each day, of seventy children--each uniquely'different,

each interested'in a different pursuit. The teachers, therefore, listed

their qualms in contemplating the implementation of S.K.E, They were, for

example, concerned about parent reaction to the notion of multi-agOg.
.

Achievement test scores had shown am. overlap in academic achieveMent among

the students-, but that phenomenon is coMmonplace and natural in. test re-

tilts. Test scores 410ne could not be used to rationalize the proposed

program. The concern, however,, for grouping students for- the purpose of

efficient instruction could not be ignored. New methods for achieving

that end, the teachers felt, would Provemore effective than'MethodS they

had followed in the past.

The teachers also expressed concern for the potential noise factor. The

movement of groups of people, of any age, producesnoise. It was antici-400

pated that this might cause negative reactions, given theusual climate
. .

s

of most elementary schools. Another cause,of apprehension was,the per-
,

ceived lack of curriculum materials necessary to implement a truly

individualized program. The S.K.E. program ultimately consumed no more

matelials than would have been normallyprovided for three classroom groups

of students. The teachers'' major concern, however, was for the children:

'how could it be assured, that each. would work 'up to his or her capacity?

Would theJ.ess-Structured child, react adverselyto a situation where self-

telianCi in decision-making was a pr6fessedfeducational goal? the.per-'`

ceived educational benefits, of such a program, however, seemed to outweigh ,

I

the disadvantages so the risk was assumed by the teachers and prinlipal,

,and the S.K:E. Program implemented in Wii-sOn. ,

A

7
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In recapitulating'input fectorsand chronology, Figure One his.been,depigiled.
.

The next sect* of thig document will deal with the process Of S. .E.---the

comprehensive descriptidn and tanifestation ofd the prograil as it evolved
..

.

and took shape over time. .,.

r
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fROCESS 4a. gi;) ,PHASE ..roblE?

.0, >.

'.'

Flgure 2.0 0'.8 depicts,in diagrammatic form -the basic flow of events which

. constituted the morning portion of the SK.,.T. Program. The day began with
-

the Ahildren'hOused-in their' respective homeroOms: Z6 in the ,fourth grade
.

...,

homeroom and 22 in each*of the third grade homerooms. Homeroom period
0

. .

c:.

t

;

generally lasted 30 mAnutes,.and during this time the students, under the

direction of each. teacher, conceived and wrote daily contracts offiangage

alts work'tO be done during the morning. (See Sample contracts in Appendix I)

Early in the year cognitive structure was provided by the teachers; students
, N

formulated individualized morning curricga based on teacher-provided options

and teacher-required activities. A hoggh the subject - matte was prOsPribed,'

the mode of student accomplishment

menu generally were not. The i

or, her tiarle so that the best b

individual interes5s would 0*.4t.

student decisioh-making wi

homeroom teacher.

the time-allotments for each assign-
,

hal student was encouraged to plan his

possible in terms of requirements and,

The emphasis, clearly, was on individual

the frame work of guidance provided by each

As has been alluded to,',-, contracts contained not only subject-matter

content but a tlme-

eValuation'componen

expected tolist hi

accurate. accounting

,1
allotment factor as well. In addition, a student-

/ ,

t was present. ,Within the contract, each student waS

.,

s accomplishments for the day as well as giving an

of his contractual time. As the year progressed and

students became more differentiated in terms of skill-level development and

self;,reliance c4pbilities, contracts became more complex and more demanding,
-,..:.... -

,

The complexity and the demand, however, was Lased on individual potential and

performance rather than on forMer 'trade established' standards'of peribrm-

ance for third and fourth grade students.

; .
.

Once each 'ntract had been reviewed and approved by the teachers, students.
- / . ,,..

/Proceeded t the library resource and
.

i9meda cter to begin language arts work
...

',4.. .

for the day. The libraryperiod allOtted was two hours, and during'the earry

part of the year this time bloa served three basic functions. First,

students worked An the library in order to fulfill contractual obligations.
I

10
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Edcond, indViaualH8tud:An5Zot,grOusioeS4.dents would at this time be.., ,.
diagnosed , orie or,-.1i4e0 .bliiihfKgatlier,s,Ln ori.)ex to make determinations of, :.: .4,).-.. , .4i ..,.. 1. 0 . le,t ,)"

1 ' pstudentaaiiilieii peed;. :blifek, the.miXing of homerooth and age-leyel. groups
C,10'0.- J

provOedippporteOtis4,,,for sudents bf different aged to interact while
.''' .....

,-
workingTort-contr40/4tialitdnt. in many instances, tutor-tutee relation-P! . t, 4 se.t V

.''V '..
..-,
k : . ships emo1y4d,.0in44ai' mut al'interests were revealed, fiiendships across

..-'). !
,

., - . ,I,r. f ..., 1 - _ ----":" ,'

cla'ss,.and'gmaileVels.deyerOW , -
.

0 ..., A

,

a ' 94 ,

,In addition tothese three basic functions, a fourthlOad intro ,aced: the

use of elementar3) 'SChool clOsrooms as Functional Resource Uni While

,the general logistical plan called for the utilization of thel4brary re-
;

.

source and media center as the locus of student activity in lan uage arts

'for thetVo-ho* block of time each morning, many students wire permitted,

if their contracts So stated, to utilize thejesourcesof one.01Mdre of

the homerooms. Each homeroom served as a fUnctional resource

one vas designed as a science center, one was a language arts

and the,Other served the areas of social studies and art. =With,
.

plicityof resources. in d.,each room, combined theAnaterials fiund in' the
..,)-

librarY;;,it was assumed that ach student would hatie an increasel,opportunity
, . 4':,

to fulfill contractual obli ations by experiencing a variety of ducatipnal
.

4 r , ''';

stimuli not usually available in one classroom.
.

,
.

6 ' .

t in that

.oratory,

tnulti-

.

,,,- . . .

Bedause of an 'anticipated increase in student enrollment, the apt that foUr, ,,
, .

resource centers were'available to S.K.E. students each mornil, and because,
e

the .fOur'h;iradiers had not existed as one classroom group Prio*, 0,this_year
.

,buf.in h berooms of twelve students, and Were,therefore mote ditpendent on
c,

.

, . immediateyadcesstO a teacher,'a full-time aide was introduced to the pro-- A
..

o . gl,, -,- , .--
gram. the aide, a certificated teacher, provided _extra cover*, performed

. .
,.. a MultitU4e of ;clerical duties, and assisted in the instructi9n;Of':' ..-

,. J1.N.
i reinfor Aent and accelerated skilligrOlTs. 4r'
4

U , .
St.

*
Studen was flicilitatd%by the, introduction of "carry-a110\ in which

stude ould carry the materials nedessaty fat fulfilling their contracts.,

With carry -alls students could move: initially to the libOry, then to,:

one O re of the classroom resource centers, then perhaps `back to the
t

.

1.2
O

.1

,-

e,
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Early in October students were invited to comment on their. reactions

organization-Of S.K.E. SOMi of these comments appear heloW:

"I Like tre S.K.E. Group becaute you can make your. 9r11 schedule t
and^you'can swiCh (sic). classes aud ybu can work on your. otm..,.

.Sometimes you Can go to a different teacher's classroom.'.
. ., ,

. .'"qt's very confuting. ,I donie"like it." I never know what to' do

- when I am cordUsed' I think,, I'll be undRnfused later in ,the

.

'"I like
.

the S.K.EJGroupt, because I get to do..the work I want
to do in the morning. NOw I no way more theA (sic) JaSt ',

year and I do more..I like going''%6Aiffreilt (sic) teachers _
ar.i.o.

for work...1: '.r,
,

,
.

. "I think the S.K.E: Group is'ilice:: It gives me a chance to
..... -.- .

_work with other-people. Imeet people I-never meet (sic)
be'fote... :i

.
"

, .

"To telalihe truth I think it's viy good. It gets us u ed ;

to otherleacheis.' It alsOtets us ready for junior h h.

,It's real good:" . J. .

, -: . , ,
, . .,.,

The morning process altP contained a one-hour block of time, devoted to skill
'

. .- ,. 4.. .,

dtveloPmerit in mathematics. Each'teacher-taught daily, in:her hOmeroom,

between 3 and 6 appropriate areas'to groups of students. Endeavoring to,
14

1.. , . .F.fr. , :'.
completely individualize thh-new elementary mathematics program, children

.. -
.

prOgressed through the homeroom groupings as their levels oCskill develop-,
/. ,-. ,., ,

meat increased. -'14ith the hddition of the-aide caMe.the Possibility .of more
. .-

.

. / ,- ,

skill-1 el differentiation amongatudents; gradually, in fact,. four, hatic
.

.

Mathp tics classroom instructional units evolved fox this component the,
. ,- /

V / . morningcprOchst. Individual records were kept of each child's mathematical ;..,
. .

, ... ' ., .

progi6sh through the use of the new mathematical reppyting system, with each,
,,,,

/

..,
child working at his own pace in Mistering mathematics skiila.

... *
-',.. 1 , .

6

.

4 .0
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PROCESS: PHASE TWO (See Figure 2.1 p.12)
$

,

AS the year progressed the method -for grouping students Shifted from an

emphasis on cognitive skill levels to that of self- reliance skill levels.. It

11.

-.

was foUnd during the first ew monthS of operation that while some students'
....

might perform exceOtiohally welt cognitiveiy, in terms of self-reliance their,
. .-

-' petformance, was such'. that dependence tendencies were often observed. eon- =-

prsely,,some highly self-ieliant students were seen as,requiring more

cognitive development. To continue grouping saPiely on the basis of cogniti e
. \ .

skill level was tdessentially-deny one important facet
-

of individual, student
. . . .

behavior, and to minimizg progress toward the achievement of one.significant

affective,objeCtive.'

_1
,

1
.

The'teachers undertook, therefore, -an effort to diagnose individual students

- in cross7matrix or tabular fashioh." This matrix is presented below :'

4

hig

- 1 -

COGNITIVE SKILL' DEVELOPMENT DIMENSI0.4

. (high)

2 3 4

. .

,

S?
.

. . ..

.

,

._.

.)
.

.

s

. .

t
.

.

i.
A

,

'6:

. !

1I,

.

.5. .. .

.

,

.

. ,
9

.

.

.

.

i

,

.

.
.

l

. .

.

e
.

G

The neW;.morning g4ipilags in language arts became ones based more on the self -,

reliande diffiension as"theteacher sought to differehtiate'ind prditide for
, r, , , .. , ,- , .

. .

-individual students ina :note fleAible and sedmingLy:tapPropriatefashion.
.,',

...., .
.

, 4

Four self-reliahca groupings were-;devised ane,cognitive activities arranged,

for each.
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group One was:composed of students whose dependenCe tendencies were high in

filimparisan to-theix peers. These-students were perceived to require a more

wok

structured learning enviroament, and met-in dail55 self-containedsessions to
t.'

concentrate initiaiiY on teacher-assigned work units in content areas. The

basic theme underlying such assignments, however, was that of seeking to

develop in/each Group One Student an increased sense of self-reliance. Even -

sine Of these students undertook independent, but guided, field

studies. Poetry,7Spiders, Printing; Puppetss, Early Man, The American

Revolution, and ,Plants and the fiivironment represent topics of interest

investigated by these students.

Grobp Two students were seen as slightly more self-reliant than those In

Group' One, but salt in need,of structure-and a choice of options .rather than

free-choice. Although this groUp exhibited more self-reliance than .did- Group
.

One students, some deficiencies existed among4thdte students in attention-

span, work pacing,and reading ability. Students in this group were permitted

content area or subject - matter options provided by the teacher or teachers,

and a shorter, modified.Contract form for them was devised and introduced.

Grup Three students were basically petmittedthe same types of options' as

those in Group Two. This group, however, utilized more complex contract forms

and' exhibited less.reliance on the teachers in academic areas than either of

the former two groups- Independent field studies became a part.of this

'group's functioning, 3ut these Caere less,suided by the teachersthan Group

On field studies.

A GrOUp Four.students--the mopt self - reliant -were not required to fulfill a
4 . .

, ,
.

.

contract in pursuing their studies. Rather, these students Maintained a log--

an academic ledger--which.recounted the pursuit of an individually chosen

topic or topics. :Students in this group were required to utilize various

media in their investigations; ,Consequently, a'final report from a Group Four
. -

student would often be'the-result of reading books 'gird magazines, observing .

. ,
e i^

4 1.ms, Almstrips,usirig film loop projeCtors? recording, inteiviews, and the

'dike. Topics'chosen by these students included investigAions of towns,
f

.....)
states, countries, careers, the environment, and animals. Examples ofRhase

Ti

16'
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Two contracts Matobe found iit Appendix II! Appendix III contains suggestions

toGroup Four #tudencs for Field Study Topics.
.

As ?base Two off the a.m. proces6 was entered in January; student reactions'to

the S.K.E. Organization were again sought.. Sorge examples Of these reactions
i

appear l?elow:

"I donYlike that the third graders, get to eat with us:"
.-

"I iike/the S.R.E. Goup (sic) because were close together.".
, .

."I,like'the S.K.E. Group better than'it was at the beginning.
Some things have improved..-.I think that ,we have abetter

contract." .

e noise level has gone.down...I like it because we can work

where everige want."

. .

"I think.theS.K.E. Group can be improved if everyone would be'
honest like if you cake 'something you should give it back...1

like he S.K.E. Group because when -you walk around from room

to room it makes you feel grown up."

'I like having different activities like French sand decoilpage.';

"How come third grade get out 2:30 (sic). It's not f'air to us..

Now,getting to S.K.E. Group it very nice.(sic)..'.And onceI
got adjusted to.it. I love have no complaints.."

"I don't like the report card the S:R.E. Group gets.. I think
lit's to complacated': (sic) ., J

"I would like to stop filling in schedules.

"Sometimes there isn't enough timeto get all your work done
for the week.'

PrOcess "a.m.," Phases One and Two represented the greatest organizational and

instructional changes- for S.K.E. staff and students. It was during the morn'.

ing sessions th'aeloattt=agpfrcias most often attempted--fore purpose of
.

bringing'about both cognitive and affective learnings. Following is an

explication of the 'p.m." Process- -one ufhich basically represented a depart-','

mentalized organizational pattek'n for the instruction.of science; social

studies, and creative,priting skills.
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In the afternoon,, S. . . st

d
dents gathered in -their respective homerooms and .

then proceeded to ne of/14assroom.functional units for instruction ITI.'
.

,
.

,
,

science, sodiai studie's; Or creative writing.. During this period of the.

school day, fhe,homeroom groupings remained intact. Mrs. Seidel taught
.

creative iting,.Mrs. Karl social studies, and Miss Erwin science. Iii

additio in.art, musics and phyfcal education were scheduled

for .K.E". involvement during the p.m: hours.

nee the Xhird graders had been dismis sed at 2:3013,m., the folurtil gradersrir
ould re;iive assistance in completing work from one or more of the three

teaeheland the aide. Once a week a fourth grade class -meeti i was held
/

,

during the final half-hour of the day. Topics. discussed, during these class

'n04ings often encompassed notions of non-academic democractic livings

,Aie8ision-making
using 'choice of optiOn".exercises, awareness ofindividual

0 J
,fi...differenses, and the development of tolerance and understanding for peers.

/ This, then, was, the S.K.E. Program as it was originally designed and as it
V,

later evolved. The final section of this document will endeavor to describe

V

the instruments devised or deemed appropilate for use in evaluating output

,...faCtore or producte.
t

.

OUTPUT FACTORS: E -
% .

,., 1, . %( (e.i,-. /,, .

A
.1..0;, . -:
.

The product component', of this document is divided, for sake of clarity, into
..'

three sub-components. The first sub-component is .entitled the'''DimensfOn

Assessed,'" and represents those areas of chil development andachievenent
. .

,-"

which were given priority in evaluating the total impact of the S.K.E. ,Progr,am. .:

. .
!II.

Dimensions, aseessed,.as may be seen in Figure 3.O were: 41 J., ...

-1. --The relationship of the child to.,the,school;
- , 1:

2. The attempting to entender in each child.a sense of curiosity;
flexibility; mobility:; a positive resea4ch orientation; the ,:,,,

capability to work independently; the development of decision-
, 1

..t

18
f

-4

3,

(



7

S
C
I
E
N
C
E

A
,

=
S
P
E
C
I
A
L
I
S
T
S

A
r
t
,

M
u
s
i
c
,

P
h
y
s
i
c
a
l
.

E
d
u
c
a
t
i
o
n

4
t
h
 
G
r
a
d
e

.
C
l
a
s
s

:
M
e
e
t
i
n
g

o
n
c
e
/
w
e
e
k

4
t
h
 
G
r
a
d
e

h
e
l
p
.

c
t
s
,
*
.

E
M
P
H
A
S
I
S
 
O
N
:

(
, D
e
n
i
o
c
r
a
t
i
c
 
L
i
v
i
n
g
;

D
e
c
i
s
)
.
o
n
-
m
a
k
r
i
g
,
;

6
r
o
u
p
 
a
i
n
m
e
n
6
;
*

'
I
n
d
i
v
i
d
u
a
l
 
D
i
f
f
e
r
e
n
c
e
s
;

i
i
e
v
e
l
p
p
m
e
n
t
 
o
f
 
T
o
l
e
r
a
n
c
e

-
4
.

f
o
r
 
P
e
e
r
s

4
1
1
'

Z
.
,
0
4
,
T

4

F
I
G
U
R
E
,
 
2
:
2

-



(
P
r
o
d
u
c
t
,
 
C
o
m
r
:
4
e
n
t

1
.

2
.

3
. 4
. /
S
.

6
.

.

.

D
i
m
e
n
s
i
o
n
 
A
s
s
e
s
s
e
d

O
p
e
r
a
t
i
o
n
a
l
 
P
r
o
c
e
d
u
r
e
.

C
h
i
l
d
 
S
c
h
o
o
l
 
R
e
l
a
t
i
o
n
s
h
i
p

C
u
r
i
o
s
i
t
y
;
 
F
l
e
x
i
b
i
l
i
t
y
;
 
R
e
s
p
o
n
s
i
b
i
l
i
4
t
y
:

M
o
b
i
l
i
t
y
;

R
e
s
e
a
r
c
h
 
O
r
i
e
n
t
a
t
i
o
n
;

D
e
d
i
s
i
o
n
-
M
a
k
i
n
g

C
o
g
n
i
t
i
o
n
 
-
-
 
R
e
a
d
i
n
g
 
C
o
m
p
r
e
h
e
n
S
i
p
n

,

1 ,

P
a
r
e
n
t
 
R
e
a
d
t
i
o
n
s

T
e
a
c
h
e
r
s
'
 
R
e
a
c
t
l
i
n
s
 
'
:
.

4

P
r
i
n
c
i
p
a
l
'
s
 
R
e
a
c
t
i
o
n
s
'

,
s

I
.
0
 
K
.
 
A
t
t
i
t
u
d
e
 
T
o
w
a
r
d
 
S
c
h
o
o
l
I
n
v
e
n
t
o
r
y
'

'
.

S
t
u
d
e
n
t
 
Q
u
e
s
t
i
o
n
n
a
i
r
e
'

.
*
.

.

.
;

.
t

.
.
, G
a
t
e
s
-
M
a
e
G
i
n
i
t
i
e
 
a
l
t
e
r
r
i
a
t
e
 
f
o
r
m
 
P
o
s
t
 
-
T
e
s
t

P
a
r
e
n
t
 
Q
u
e
s
t
i
o
n
n
a
i
r
e
_
_

O
p
i
n
i
o
n
s
 
e
x
p
r
f
i
s
s
e
d
 
i
n
 
l
e
t
t
e
r
s

:
.

L
i
s
t
s
 
o
f
 
s
t
r
e
n
g
t
h
s
 
a
n
d
 
w
e
a
k
n
e
s
s
e
s
,

'
.
.
.
.
.
.

L
i
s
t
 
o
f
 
s
t
r
e
n
g
t
h
s
 
a
n
d
 
w
e
a
k
n
e

i

,.

F
I
G
U
R
E

q.
o

.
0
1

te
e

R
e
s
u
l
t
s

'
S
e
e
 
T
a
b
l
e
 
1
.
0

_

:'f
sk

t.

.

A

t
i



yff

1.

making capabilities; and, the development of positive peer-
relationships;

3. 'The assessment of significant/non-significant gains in reading;

4. Parents' reactions and.opinions;.. 4
. , -

S. TeacheTs' reactions and opinions; and;

6. P'rincipal's reactions, and opinions. -
.,-

18.,

It should be stated here that'attempting to assess cognitive gain within the

framework of a true experimenter design was early eliminated from consideration

-etin the determination of the evaluation process. .There-were a number of sound

reasons for this decision: First of all, true experimental designs, with

carefully devised Controls, aredespite 'protestations_ from some--still rare

in the educational administrative literature and research below the level of

doctoral dissertations, and Olen only in schools with a strong empirical-

research orientation. Secondly, it was tbOnght mndesirable to label the

S.K.E, Group a "do-something group," because the, natural implication would be

that of the control group being labelled a "do-nothing" group. That, of

course, wnuld,have 'been absurd. Third, the use of a control group would have

required .the matching with S.K.E. yOungsters of 70 like youngsters in such

variables'as sex, age, Socio Economic, Status, family background, ancr,the

like. Such a Opulation, althout.h7p-rabab-ry-obtaiffable-in-Summir;would have
*

had to have come ,from only one other elementary school--one in which only a

,self-contained classroom organizational pattern was evident and in which the

'curricular materials_ matched those available to the S.K.E. Group.__Ad4tion-
.

.

ally, the objectives held for the S.K.E. Group would also'have had-to,be

common to the control., In effect, the organizational and teaching arrange-

ments would hale had to be viewed 'as the independent variableandcognition

in reading as the dependent variable. Further, the S.K..E. Program-was,not

viewed initially as an "experimental" program as' much. as it-was seen as a

simple reorganizationel piteern, GiVen these ,and personnel constraints, the

, lack of a true experimental design is quite understandable.

Well accepted as a means of determining significant and non-significant gains,

however, is-the use of inferential statistics. 'If an,experimental group mean

(average)" increases,signifiaantly from Al to A2 over time as determined 'by,

2 1 -
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statistical techniques,4t 'rriay be inferred that the result is attributable to

the program. BecauSe an
!

efPort was being made to conceptualize the S.K.E.

Program as a replicable pedagogical system, or method of functioning, gains in.

cognitive achievement and in attitudes toward.school were subjected to
. .

statistical analysis. More will be said of this later as the instruments

devised to assess the above priority dimensions are explicated.

The second sub-component of the product component is that entitled in Figure

3.-;.0 "Operational Procedures.' In
.

asses'order to asse the six dimensions presented

earlier, concensus on techniques of assessment was necessary among those

_responsible for S.K.E. Consequently, each priority dimension was defined by

means of a specific-instrument Of measurement; such as a reading test or

attitudinal survey instrument, or by means of a constructed instrument, such

as the quantifiable student and parent questionnaires WhichWere devised, for

partial evaluation of the program. The operational procedures.related to each
.

dimension of behavior assessed are shown below:

1. Child-School Relationship: This dimension was measured by
.' a commercial instrument called the -Self-Appraisal Inven-

.

tory;" produced by the Instructional Objectives Exchange.
Specificallyf one sub-scale--"The Attitudes Toward "School-Sub-
Scale"--was administered to students twice, once as a pre-
test measure and then as a post-test in order to determine
whether or not significant gains had been made in making
students attitudes toward.school more positive during the year.

2. The dimensions of curiosity, flexibility; sense of responsi-
bility, decision- making capabilities and the like were assessed
Using a student questionnaire designed specifically for the
S.K.E. Program. students.' This 'questionnaire consisted of 25,
iteMs,falowed'by a Likeit Response Scale. In addition,
students'were asked bnce again to write their impressions -cl
the progtam.

3. Cognitive:gain ih reading was assessed by pre and post teSt
measures using alternate forms of the dates-MacGinitie Readipg
Test, Survey D. .Gains were computed in terms of raga scores
and/or grade equivalents for the third'and fourtii%grades in

1 the Reading'Comprehension Sbbtest.
, '

4 5.

,Farent opinions and reactions, were elicited by,means of two
techniques:

a. A parent questionnaire which was sent to each
family:with a child in the S.K.E. drb4p; and;

b. Parent Testimony in narrative form,, ,
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.

5. Teachers' reactions were sought by means of a narrative state-
.

taent, from each. .

i

.6. The
.

principal's reactions and opinions were also sought in.
, 1

narrative form. '

, ...)
;. :.

The comprehensive evaluation effort made by those responsible for S.k.E. pro-
,

duced, of course, different "Results." These results constitute the third iltib7
.

component of the Output Component, and the fAial section of this report. Re-
,

.

sults for each of the dimensions assessed wirl be presented as they appear

above.

1. Child-School Relationships, I.O.X.; Attitudes Toward School:

a. Grade F6dr: Using the "t" statistic for computing
significant differences, -it was found that there
was no significant difference between averagepre-
and post-test results for this group of students.
Although the average score dropped .73 of a point,
this difference was not significant and can therefore
be attributed to chance. ,Wbat may be said of this
group.is.that since their average Score'on both the
I.O.X. pre and post -tests surpassed the median of 10,
they, began school this academic year showing a

positive attitude toward school and this attitude
has'beenmaintained, or at least not harmed, by
membership in the S.K.E. Program. 'While there were,
Hof course, individual gains and losSes,'as a Whole
th group maintained comparable attitudes toward
scho lbetween September and May of thiS school year.

Table 1.0 presents the computational results for
fourth graders below :,

RAW SCORE DIFFERENCES AT THE AVERAGE ,0F S.K.E. FOURTH GRADERS
ON ,THE ATTITUDES TOWARD SCHO9L_I.O.X. INVENTORY

7

Pre-Test post-Test Mean of . -"t" Value Probability,.
Mean ' Mean Difference 14.

14-.\27 3.54 -.73 p: .10

TABLE 1.0
1

b. Grade Three: As wip the fourth graders,
)

the third
graders showed no significant gain or difference in
their attitude-toward-school scores as measured by.the
I.O.X. Inventory. While there was a slight gain on

221.
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the average, there is no evidence to substantiate
i

this phenomenon outside of the realm of pUre chance.
Here again, Itudents.in this grouvbegan the program.
with a positive attitude toward school and this,
attitude has been maintained throughout the yar.
-Table 2.0 presents the computational data:

RAWS ORE.DIFFERENCES AT THE AVERAGE OF S.K.E. THIRD.,GRADERS
ON THE ATTITUDES TOWARtiSCHOOL.I.O.X. INVENTORY

1 47

. #

Pre-Test ost-Test, Mean of

probability
f2.22.

Mean Mean Difference "t"'Value
p

TABLE 2.0 .
2. Student Reactions to-the S.K.E Program and the Attempts to N-

Measure,curiosity, flexibility, responsibility, et. al: The
25 item student questionnaire used to:evaluate thsdimension
of student behavior, appears as Appendix IV, Summary 'reaction,
results are presented in the appendix Tor each grade level

.--

an for the total S.K.E. group. Highlights will be pretented v,

here in terms of totastudent reaction to selected items on ..
,! .

items
.

- ,the questionnaire. ,

When asked if they liked school at the end 81 the year better
than they did in September, 70% of the total group agreed
tha1t theydid. Sixty -one percent stated that they liked this
year's schooling better than the previous year.

In response to t e'item concerning heightened curiosity, 71%
a of thefourth,graders-nd 81% of the-third graders felt that

their curiosity quotient had been increased dilring the year. -

Seventy -five percent' ot the total group felt that they,cou1d
make decisions at,:(the end of-the year more easily than at the
beginning.

In regardS,to planning Personaltime more effectively, 81%
of the total groupfelt thatt: tiey.had made'gains during the
year. Ninety percent saidhat they, were better at seeking
out research information than they had heen. Eighty one
percent felt more, confident when starting- something new, and
84 %, liked the ides' of moving around rather than staying In
one room.

'A atiority (817.) said that they had made more friends this
yeii,,and 65% stated that the new report forms had aided them
in knowing what they had learned and what they still had Vo
learn. Fifty-four percent of the total group (627. -third grade;
437.-fourth grade)'stated that they would like to' be in a similar
Program next year.

24
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Typical,student comments regarding their year.in-S.K.E. were:

"I'litee-lhe'StK:E. Program very much:- I.think t:is
great to go outiand 'learn by yourself."

Nib

"You dOn't own your own desk.

ur4on't like it because they give you bard work and:
makelou do it all the time.'" ' ,'

,

4

like the S.K.E. Groqp.h.ecause you can find more
information."

.

,,,..

.) .

,' ';
. "I like the S.K.E. group because you get a lot of

oppOrtunities.h

,3. ',Reading gains:

a . Grade Four:

Al) Raw Scores-7Thg:gain in raw Scores at the average
for fourth graders in the'S.K.E. Program. was

-found tobe 5.92. This figurg led to the calcu-
lation of a "t"'statistie value, which is significant
at the .06 level. That IA, there are less,than
five chances out of 1 000'thai a change of this

.:magnitude would be attributable solely'to chance. -

On can infer from the statistical computations
that the S.K.E. Program-Contributed highly 'to this
gain. (See Table 3.0) .

RAW. SCORE DIFFERENCES AT THE AVERAGE OF S.K.E. FOURTH OADEkS:
ON THE GATES-NIACGINITIE READING COMPREHENSION spaTEsT

. . ,

Pre-Test: Post-Test Mean of
Mean Mean . -Difference "tv Value

1

32.76' 38.68 - 5.92 5.533
.

TABLE 3.0

. .
.

4,

(2) Grade Equivalents:, The average -grade equi'vaIent

rose from 5.0 to 6.5 - -a gain of fifteen academic
months. The growth expectancy for S.K.E.Jourth
graders was 12 months during the panonths'duration
As can be readily seen,4ehis expectancy was'sur-
passed by three months, and would siern.significanc
as reflected kn the raw score gain above",'. ".

Probability

. p. 4.005

25
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GRADE.EQUIVALENT&IN AT 'THE 44EaAGE OF S.K.E. FOURTH GRADERS
ON THE GATES-MACGIN TiE DING CO 5I0OUBTEST '

Pre4ru
Mee

Pos,t-Test

Mean'

6.480-

Gain

15 months

23.

;-..gxpectancy- 'Valence

12Nonths
.

11,....,0
'i% /.. '

. o .., 0
*TABLE 4.0. % 4

(, -,
b. third Grade: Grade Equivalents-'4Third/grade'sitTbers

of the S.K.E. Program made the shored ramatic gain-in,-
reading comprehension. The gain at.theaverage Wes- ---

,.. 8 academic months- -one year more-than would be expect
-

3 months

from an average population and six months more than
..----

expectenctPfor this capable group of youngstetg.

GRADE EQUIVALENT GAIN AT THE AVERAGE OF S.K.E. THIRD GRADERS
ON THE GATES-MACGINITIE READING COMPREHENUON SUBTEST

Pre -Test Post-Test ° .

-
'Mean Mean Gaill Expectancy Valenee

.

- -
4.110 5.925 - 18.4 months t 12 montha - 6 -months

...
.

. ...., .

TABLE 500

4. Parent Opinions and'Reactions--The.paient questionnaire,,
included as Appendix V, revealed tile followings -,Seventy-
seven'percent felt that their children enjoyed coming to" .

school more in May than in SepteMber. Seventy -eight percent
of the parents felt that their childrenLeXhibited more
maturity in qiision-miking; 66% stated.thattheir.children
Assumed more Ttspori'sibilitiat home. 'Seventy-two pttcent of
the Parents felt that their-children voluntarily shared their
school expeyiences with the family; .62% said that. the children
used more library-type material at home.,

Only 407:of the parents(as contrasted with 65% of the thil4ren)
felethat the new reporting system increased their knoWledge ,
of-the children's school. progress.

Letters regarding S.K.E. were also received throughout the

yeat,. Sample excerptS,:both positive and negative are pre-
.

sented (Srudents' names have been omitted)

a. '"I strongly support any experiment which offers
positive alternative to the traditional self-contained
'Classroom and encourages children to begin taking
responsibility for their own learning. I am satisfied
that this is being done in the SKE group. The weekly
contract envelope which came-home to be signed and the

Z6 ,
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'very,detakled progress reports indicate that skill
areas are not being neglected. I knowthat in his

."free" or unSqucted time- tends to be ab-crcrk7- '-

worm and this has been a source of concern.r Hswever,
when asked what he wants.to be when he_grows ug
says, "A"puppeteer,ca printey, or a. wrifer.1!

,

used to want be an astronaut. So I concludathat-t:
-)r

at least some of his school'experiences,,thave been

influential.. ,g);,

(My son's) daily contact with'a large group- ofstudents,
impossible in a "closed' clatsroOmi encouraged him to
make-many new friends When his grandparentslyisited
recently, they noticed a new openness in his personality.
siHthink it's dug-to his. new school environment."

. illy child always enjoyed schooluntil exposed to the
unstructured environment,,of*SKE group. Original en-

-'thusiasm now restored since placed in more structured
group. flhe,objective of 'primary education s,t6 teach,

fundamentals. As a parent; I am not satisfiid that
sufficient emphasis is,:beibi'placed on these fundiMentals.

c. "While-we have withheld any criticism of tne SKE Program
froth our son' ite has for the first time expressed no

enjoyment in school this Aar. We are.certain the
_teaChers,have worked very.fiardito develop the:program
but it apparently,is not in thh. least to our son's

liking. Prk4x to this year he haS always thoroughly
enjOyed golingto school and advancement thibugh the
year was readily discernible. It appaars to us both

this year. that he hps made little or 'no progress. The

'boy himself has made the statement to us 'I didn't
learnmuch this year.'' ,

4.7

<d. PAs a parent with h child that just completed a year
in the SKE Program, I would like to voice, my unqualified
endorsement for 'all its aspects, .

''--.-

. ,. Having fout children in the Summit school system, I.

_ have been astonished at the almost-amazing-transition
-that this program has brought abou.t in-my daughter's

interests and activities. She literally "throws" '..

--hers-e-34---into_e-gerything that she nowtioes.s'SheMeets

all her school tasks as a, new challenge and with great
excitement: directs her energies towards completion with

ingenu4y. She is the first of four to have gone
through an entire year-with no feeling of frustrftion.

,_,,t

Her trials only teeth to -help her. Perhapi most im-

portantly she has gained in maturity in herapproach
to both school problems and 4.n her-re l'O.onshipwith

other members of the f4mily. I canno- rebill'an.evening'
when she has not enthusiastically dupnto some research

27.
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book or worked.on some project farischool, and
she does these:things independently with little
encouragement from her pa tents.

I

e
I ca n o nly-wish that my Older three children h&j
had the opportunity to attend classes as interesting,
challenging, and personally tailored to the needs-
of the child. My thanks to the Board of Education
and Wilson School. for l972.7.-

5. Teachers' Opinions and ReactionsEach teacher listed positive
and negative reactions to the program as it had been designed
and evolved.;: Mts. Karl saw as positile features:.

"1. The ability of some students to bec ome totally or
semi-totally independent thinkers and workers.

2. The increased ability for some to verballze interests
and pursue them.

3. The increased ability of some to.show creative insights.

j

4. A.more relaxed pupil- teacher relationship.

5. Increased--pupil involvement with more people as the
year evolved - extended friendships which may not have
occurred traditiorially;

Experience of some children to truly achieve a s'ense,
of personal satisfaction (especially'the "slow" student)
_without iebeing locally broadcasted. .

7. More opportunity for individual help and guidairCe."

Mrs,. Karl also saw-as negative features the fql_loWing:

"1. Noise.

'2: theft.

EM

3. Lack of consideration for materials (breakage, loss,
erunched up, etc.)..

areas.

'Attitudes that S.K.E. means that no work in the .
traditional sense is required - a total belief that the
morning block is "free time" Con the part of a few).

6. Increased opportunit.fo:: "some to get more socially
lost."
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Mrs. Seidel's positive comments were listed:

"J. The teachers working cooperatively resulted in better
evaluation of individual child. c

2. A child-with a perSonality clash or one with dfs-
rdptiye behavior could-be given to anothet more
suitable teaches (personality-wise) to work

3. it ryas very beneficial -to share and use the varied
,l'teacher talents and strengths.

4. The program allowed for better interaction among
the students (socially).:

5. The program allowed for children-to relate to more
than one teacher.

6. The program allowed for children.to work at their own
rate, commensurate with their own potential.

7. The program allowed promotion of greater independence
on the part of !many of the children.."

Mrs.. Seidel's negative comments:

"1. Not enough :'joint" planning time for teachers during
school: day.

. Physical set-up`made it easy for a "few" to get lost '

and "hard-to-kind." ..

3. Resulted in too mxIch movement and loss ,of precioils.
'time.

. .

4. The program, though enriching ino,ther ways, did net, .

allow. for as much material (curridulum wise) being
covered.

5. ,Ld'ck of materials.

6. Didn't provide facilities for those who preferred or
would do better in a mote structured rn ram &elf-

26.

1.

4

a "1. Increased independece Ex= teacher direction end -
approval on the part of all children. -4

P

2. Increased student ability:toplan and carry through;

conta ne c assroom It

- Miss Erwi'n's positive Use. included:

I

29
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3. Increased ability to make decisions considering all
positives and negatives. Most are more willing to.
accept the consequences of their actions after the
decisions..

4. L ess discipline,problem s in t he traditional sense of-term.

5. Increased ability to,approach a'new situation with,
con4dence and willingness to chance failure.

0

6. Greater pupil/Pupil interaction on academic and social
'levels. Greater tolerance for differences in other
/children.

7. Increased library skills.

8. Better self-image on part of previously moderately or
totally unsuccessful students.

9. 'Evolution of new ways (new to us) of looking at
children!s needs and so.meetilig them more successfully.

10. Interaction of SKE teachers and ultimately of most of
. staff. r

P

11. Evaluation of children in terms of skills instead of.
teacher opinion.

12. Less tension on"part of children"more real life basis
for action and reaction.

13.. More'human/huMan interaction teacher to pupil, Less',

'authoritarian, more informal' without a loss'of respect.

14. Emphasis on

15. Employment of aide for acceleration.

'16. Increased awareness and acceptance of creativity ati
part of lite.

Negative features:as' determined by Mips Erwin Consisted of:

,
"1. Program weak in traditional areas of curriculum--not

as much' content was covered; not as:Many concepts
were discussed.

'2. Na provision made for those childre0aho seem to need'
one teacher.

3. Too great 41-delay in providing necessary structure for
those children who need it; then proyidingvtfte7
structure for those in such a way that these children
were 'the failures."

39
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4. -Too long accepting: the fact that childrenrclon't

autodatically gravitate toward learnin/vtnters but'
must be required on directed. /

.
, //

5. Insufficient learpirig center/materialS either teacher,
made or bought.

'. .

il

6., Insufficient provision for children's need for "a place
' of their own' -- carry -alts broke. 4tid were not "sacred' .

enough. --t
.

t

28._

7. Very primitive concept of personal property and limited
personal responsibility. A

8. No teacher structurefor those children who are bright
but unmotivated.

9. Tota lly inadequate provision for parent conference time
within the normal teachek hours of8-4.

10. Inadequate provision for discussion-type activities.

11. Inadequate provisonlor large-group*(traditionally
homerooms) projects.

12. .Insufficient programming for low math students.

'13'. Insufficient time for that child who needs time just
to talk to the teacher.

14. Lack of enough small group projects -- activities
,initiated and organized by children. P-

6. Principal's Reactions and Opinions The Principal sought to list
strengths and weaknesses of the program. These are presented
hereln their entirety, beginning with the weaknessat of S.K.E.:

"1. Increased opportunity for in terferring with' the property
of others.

1
, 2, Lowered opportunity for planned sdalr group'work.

Lowered opportunity forlurslait of long-range
group projects.

4. Uneven aPplicationa,oftandards fdr acceptable work
(spelling, grammar, hcndwriting).

5. OVerly prdcess-oriented i!rogram.'

31
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The Prin'ofpal listed as:strengths of the program:

."1. Teacher commitment and effort expended, which has
lead to professional growth.

_2. Opportunity for upward groWth Ibt.childrep academically
was realized -by a nuMber,of

3% Increased individual responsibility onpart of all
children in thg program.

4. Increased skill of putsuing ideas and topics by all
children.

5. More individualized oppoktunities for learning in
subject areas.

6. Expanded opportunity for children to relate to school
in new ways, particularly in the creative areas.

7. Improved decision-making ability on patt of students
at school and for scheduling time.

Improved self- concept of several childrenwho had
. previously found school a defeating, situation.

9. Improved behavior of acting-out children.

10. Negative competition de- emphasized.'

Summary Statement:

41%

29.

While much of the controversy urrounding the design iha implementation of

has no doubt created iipressions of different types in the minds of

many, the attempt to here conceptualize, describe and monitor the program's
k

purposes, methods, accomplishments, and shortcomings would seem to-help to

create_at least a bale:iced perspective i determining--individually--whether

or not `the program ties been a'sUccess.

.

S.K.E. has been seen here as a multi-faceted program designed to simultaneous].)

do many things to enhance the educational development of different children.
43

For this mason more than any other, an unqualified answer to the question,

"Hag S.K.E.-been successfulV is virtually impossible. Viewing each facet of

the program as a discreet entity, however, it is possible to, generate some con-*

clusions relative to the program's suctsg or lack thozeof:
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It is clear, for, example, that significant cognitive gains in reading were

made by students--at the average--in S.K.E. The third.graders gained more
.

than the fourth graders, but both Sets of gains were significant and outside

the realm of chance4bappening. Students,as evidenced by theii responses to

the student questionnaire, reacted in general favorably to their, school

experiences this year. They saw the prOgram positively affecting their

'curiosity, decision-making ability, personal planning, and reSearch'skills.

The program seemed to increase their confidence and broadened their circle of

friends. Student comments'were both negative and positive at the beginning'

of the program, .during its transitional phase, and at the end of the year.

Concerns changed with the program; comments about noise and confusion became

less frequent; preference for multi-instructors appeared. Whle students'

attitudes toward school did not show a significant positive gain, initial

attitudes favoring school were maintained.

The parent questionnaire revealed that,a majority of S.K.E.. parents perceived

positive behavioral changes on,the part of their children at home: Paients

characterized their children as enjoying school, having acquired more
-

maturity in decisiOn4makings being more intense'in personalinterests, using .

more library-type materials at home, and becoming more efficient in organizing

personal time. Parent letters are both positive and negative. It should be

noted, however, that accolades and criticisms generally represent the extreme

reactions, and"in the case of S.K.E.--as the letters attest--this is so-.
.

Bbth the teachers and the principal pointed Up'the program's strengths and

weakness. Self-reliance and a degree of in terdependence among students

emerged as consistent strengths. These become more significant as results

because of their professed importance in the teachers' intentions when de-

signing the program Seen as a weakness was the perceived lack,ofiprovision

for the student in need of a structured- environment - -or at least more '

structured than that provided byS.K.E. even after re-grouping on the self-

reliance dimension. The faet that teachers and, the principal sought to expose

program weaknesses exists as evidence of an open climate--open to ciiticism,

open to change, open to.improvement.

33
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Table 6.0 p. 32 was'irranged to permit a rapid summary of program results.

As may be seen, the positive results outweigh the negative. While indiyiduals

will view the table differently, that is, according to the priority value which

'9ey feel should be giver': to each dimension assessed, taken as a whole the

program would seem to have accomplished most of its stated objectives. The

S.K.E. Program was diligently designed, implemented, constantly re-evaluated,
4t.

and produced many of the results desired. In idditiort--despite controversy--
A

it exists as a replicableeducational program, desigried to bring_about

affective as well as cognitive changes in children: To that end it was

succdssful, and represents a departure from tie traditional. - S.K.E., perhaps

more than any other program in Summit's elementary schoOls, sought to-respond
.

positively to today's educational revolution--by daring to bring about charge

in a concerted effort to improve the education of children.

.

1.J
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GENERAL RESULTS

S.K.E. PROGRAM

Positive - Neutral 1 Negative
(no change.)__

I.O.X. - 3rd Graders

I.O.X. - 4th Graders. . . . .. X

Student Questionnaire

Student Comments X

_Reading COmprehension: Raw Scored
4th Grade. . /X

Reading Comprhension:0
Gr. Equivaledts - 3rd Grade . X

Reading Comprehension:
Gr..Equivalents - 4th Grade . X

Parent Questionnaire. . . . ,, . . . X (except fort reporting system items '

...and N)-%

Parent Letters .. . ... . - X

Teachers' Responses (IQ . X

(S) X

(E) X

Principal's Reactions X

TABLE 6.0

c.

35.



APPENDIX ONE.--

SAMPLE STUDENT CONTRACTS:

S.K.E. Morning Press - Phase One

9
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Contract..

Name Date'

Week of

.

k Vx

34.-.

I --
.

. Mon. Tues. Wed.

.

Thurs. Fri.
,

Reuired ,

f .

.

,

.l'hour PRA, Concepts, etc.

l'hour free' reading
( ..

. .

DailyaCtivities from requited list:
Two (2) pet' day (include .) '". .

two (2) spelling and two (2)- .

language activities'per week);

Activities.per week .

i

.

.

1 , . " .
I . , 4 .

.2. .. .
.

Any individual skillsheets'given out

by teacher i.e., DU tionary sheet, etc.
.. .

.

. ..

.

Spelling pretest andtest
.

.

.

. .

..

Free choicr es (T.V., -art, etc.)

, . .

1.
-

.

0 .

.

.

.

.

.

,

. .

2.

,

6
.

.

.
.

3.
4

e

.

6

_

.

t
4.

.

.

Teacher Comments

37
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,COntraci

.Ddte

ti

35.

.

.

-C...,

Lion. Tuet. Wed Thurs. Fri.

1. Reading skills .

(S4, concepts, group skills, worksheetd,

conference, dictionary, Nis. Kaplan)

.

.

k

2. 2, hour reading (Give title alauthor
t,and number of pages read) .f

.

4

.

.

..

4,

. 1..?

3. Spelling,pie test and test - .

..,
,

.

'....

4. Spelling activities -'

1.' 2:
:

5. Ldnguage
1

activities
,

1. , 2 ,

6. Othei cl?oices (ektra classwork or
1 free :choices)% '4y'

1. , .
,,

,

.

2. .

.

3.
.

0 ,

4. .

_
.

_
, ,

5. r

.

.

6.
I .

,

7.
.

. . 4
8.

9.. . .

. .

.

.

10.
.

..
..,

11. . .

.

Schedule

Ronda 'TUesda Wednesda Thursda Frida

i

...

1
411.t.

4

It
kik

f

I st.

t'
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SAMPLE STUDENT CONTRACTS:

S.K.E. Morping Protels -- Phase Two
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Contract

Date

1

:37.

--,

Language e
s.

Use :these four,titles' to write a good story. Remember - o.good beginning, middle .
.

N "

and Ind. Good sentences:U. ,,Periods and' capitals!!!
e

1. The ;ferric Car (It will take you anywhere. WAere? What will you do?)
2. Raindrop (Y:ou are a drop of rain. Tell where_you go. What'does it feel like?

7
3. Footprints in the Sand (How did they get there?)

4. The Man 'with, the Green-Hair (How did his hair get green? How does he feel

about it?) What will he do?

Science
k

.

1. Explore the idea box- (the one with the lightbulb) in:the science room. Take
a card. Do what it says. You must write up .whdt the card *tells you to write
about to be finished.

-t .
..,

2. Measure three objects. Tell their measureiient as'- exactly as you can in:'

inches, millimeters, centimeters ; decimeters. If it is' big enough, also
give. thd measures in feet, yards, and meters.

Social Studies , , . ,
/

1. Do one career Xj0b) activity from the social studies' room. is may take
more t19n one day to work on. Do a, good 12.11:1! .

2. Locket a map of the United. States. Make .11. list of any state names that you
'cannot say.

:3. If you know the names fff all the states, make a-list' of the 50 and next to

each One write the city that is the capital city, for that state.

Art

1. Decide on an activity that would show something about a book you have had a
conference on or that you are- planning to conference on. Explain your choice

,

or ask for a suggestion from 1...s. Sch. or' "ms. '1C. We would like .to ."show off"
these 'activities as a di61113,.w 1 ,- .

, ..' .

. ..

2. Pick out, a shape' (circle, triangle, rectangle, square, any,,quadrilateral,
. 40.

.

pentagon, hem: on,' octagon). Make a collage covering a full. piece of paper.

Free

1. Explore- some of the ideas in the science,. language and social studies rooms
that' you have.not peen before. Try some!!!

c=

2 See ifs you :can help, organize some shelves or 'bookcases in the rooms (get
teacher'perriliA'Sion first),

L.) 3. Reada. magaZine or a newspaper.'

'77 747-ildig many states can ydu name withOut looking? Their capitals?.,
- .

Use magazines in Art Corner (11s: Karl's room).
Ielpful hint for circle cut out a watch, .clock, wheel, letter 0, etc.

"4
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8 FIELD 'SiUDY WEEK OZMARCH719

I ;

39:,

: )
,Required:

:
. Y 3

VY
1. Use at least two of the following: Books, magazines,,pamphlqts,

-cards. - ..,
.

. .

-,.:,,.

2. Use at least one other source.

3. Work'on your toRicevery day for at least one hour.
Some of this time may be spent at home if you choose-

4. Have all work cOmpleted-well by Friday at 10:20.

5. .DO at least three different types of activities.

6. Cover theseithree topics and others of your. choosing:
(a) History (b) ,Famous.people connected with youi'city, and
(c) Location...and size.

YOUR JOURNAL

1.. Every- day's entry should be written neatly and legibly with
an 'explanation of what- ru did and what you learqed that day

',about your-topic. Give the names Wally books, material,
people you used.

2. A separate sheet ofpaper with yourfree choices and the, days
you did them.

".4

3. A list of books and other sources you used.

4, A word
,

A cOver thawwould interest someone in finding out what is
inside.

(An.extra five minutes a day, on neatness and organization saves the ,reader
-- that's me -- a lot'of aggravation trying.to figure out what you-are

saying or where the next day'i entry is.)

42



FIELD STUDY TOPICS

Fun City - New York s

2. 'One if la land and two.if;ty see,- Boston

0
3. Who broke the bell;.- Philadelphia

W;FIC OF MARCH 194...1973_..

.4. Gold Fever - San Francisco

5. Presidents and Cherry Bletsoms Washington, D. D C_ C.
_

b. Rocky Mountain lackyard Demmer

7. Here-a steer, there a steer - Chicago

8. Washington Slept Here - Trenton

9. Mississippi Riverboats - New Orleans

0

43-
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10.

-..11

1:A

FIELD STUDY WEEK OF MARCH 24, 1971 ,%---;1-

When you make your choice remember that you are choosineddVvnli a person

, but also a category.

Required:

1. With you topic you must:

(a) Find the life sped of your person,

(b) Find why_this-person is famous

(c),Find one or two other famous Person who belong in the
-same category.

(d) Find one or two famous people who lived at the same time
as your person.

.

(e) Do what they did: Teach a lessou"ran a battle, give a
speech, write a poem like theirs, write a story.

22. Do at least three different activitf.es.

3. Have at -least three different sources.
,

4, Have at least tenwor,ds on your word list that relate to your
.topic: They must be spelled correctly and youRust be able to
spell them.

5. All journals are to have been checked by,a good speller. (preferably
someone older than you) for misspellings, No journal will be accepted
with more than five words spelled incorrectly

'

Ex elscor!!!

44 4



FIELD STUDY

d

t.

'AUTHOR - Mark Twain

COMPOSER -'Stephen Foster,

EXPLORER - Kit Caison

. INDIAN LEADER - Cochise

INVENTOR Thomas Edison

March 26, 1973

4.

MILITARY LEADER - Ulysses S. Grant / Robert E. Lee

NATURALIST - James Audubon
4

POET - Ogden Nash / Eugene Field

PRESIDENT - John F. Kennedy

.SCIENTIST - Benjamin Franklin

SOLDIER - PATRIOT - Harriet,Tubman

TEACHER'- Annie Sullivan- V

45
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A

MONDAY: ir

GIN, FREE REA DING, OR MATH

NAME 43..

MEETING c

LANGUAGE ACTIVITY

SCIENCE ACTIVITY

FREE

TUESDAY:

FREE READING

REQUIRED SPELLING ACTIVITY

ART ACTIVITY

'S0dIAL,STUDIES ACTIVITY

FREE

WEDNESDAY:

SKILL GROUP

LANGUAGE ACTIVITY .

SCIENCE-OR SOCIAL STUDIES

FREE

THURSDAY: 0

FREE READING

SPELLING ACTIVITY OF YOUR SELECTION
r

MEETING

READING SKILL WORKJSEE MS. S. OR K IF YOU DON'T HAVE ANY)

FREE

FRIDAY:

'REE READING

SPELLING TEST

MTH

*-CON CE OR SKILLS (SEE MS. S OR K)

FREE

FREE: Make an attractive poster that can be hung telling others tots -aye our

EARTH, GRASS, TREES; WATER, ANIMALS.

46
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APPENDIX FOUR: -- .

PERCENTAGE OF RESPONSES TO

ITEMS ON STUDgNT QUESTIONNAIRE

k
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r 4

45.

'PERCENTAGE'OF RESPONSES TO

ITEMS 4111-STUDENT QUESTIONNAIRE

,i ai 0 0 41 47 ,--7
00 .0 .' 0 I-7 4 P 00

47 0 47 '77 00 3 60 0
47 0 47 0 0 0 47 411 0
P P 7-7 El ..-.1 ME 014
<4 C73 4C cri -2O A 74 A CO
5 4.' . 3

I likeschool more now than
in September. (Grade 3) 527. 24% 10%

(Grade 4) 32 29 14
(Total) 4A- 26 11

2. I like school
last year.

more now than
(Grade 3)
(Grade 4)
(Total)

3. I know more things that I'd
like'to learn (Grade 3)
about than I did(Grade 4)
in September. Total)

4. I take better care of my
:things in schooL than I did
'before. (Grade 3)

(Grade 4)
(Total).

5. I take better care,of my
things at home. (Grade 3)--

(Grade 4)

(Total)

6'. I can make up my mind about
most things easily. (Grade 3)

(Grade. 4)

(Total)

I plan my time in school
better, now than I did in
September. (Grade 3),

(Grade 4)
(Total)

1. pIan,my'tiate at home

better now than .I did in
September. (Grade 3) .

, - (Grade
- "(Total)

7'.

8.

48
18

'36

62

36

51

31

29
30

40"

. 25

34

39

29

35

67

54
61

21 12'

32 18

26 14

19 14

36 18

26 16

57 '7

21 25

43 14

31 24

43 18

36 21_

34 10
& 50 18.

41 13

17 6

'25. 11

20 9
A

50 22 21
39 ,18 '25

.46 20 23

48

+.-

2 1 (5& 4) (2 & 1)

i% 127. 767. 14%

7 18 61 25

-5 14 70 19

23- 1 69 19

7 25 ' 50 32

4 20 61 24

0 5 81. - 5

7 3 71 11

3 4 77 7

.2 2 88 5
18 7 51 '25

9 4 73 1.3

2 2 71 5

3, 11' 68 14

3 6 70 9

10 7 71 17

3 O' '79 3

7 4 75 12

10 0, 83 10

7
'9

3 -7P 11

1 10

0 7 71 7

7 11 51 18

.3, 8 68 11
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. Scheduling and keeping track
of my things in school has
helped me outside of School.

-.

(Grade 3) 48 29 14 2 7

(Grade 4) 39 29 14 14 4
(Total) 44 29 14 7 6

10. I can find information in
books more easily now.

(Grade 3) 60 31 5 2 2

(Grade 4) 50 39 7 0 -4
(Total) 56 34 6 1 5

11. I need much less help (feel
more confident) when start-
ing something very new.

-(Grade 3) 48 31 14 2 5
(Grade 4) 36 50' 14 '0 0
(Total) 43 39- 14 1 3

12. I enjoY-writing stories and
poems more than I did.

(Grade 3) 40 '7 , 5 10
(Grade 4) 50 18 14 0 18

_(Total) 43 31 10 3 13 F

13. I enjoy writing stories and
poems- at home. (Grade 3) 3J3 14 24 7 17

(Grade 4) 18' 43 . 11 3 25
(Total)' 30 26 18 6, 20

14. I tell my family .about what_
happens in school without
their asking. (Grade.3). 33 28 12 10 17

(Grade 4) 25 32 21 14 7

(Total) 30 30 16 11 13

15. I tell my,'family more about
what happens in school than
I did lait year. (Grade 3) 59 17 17 2 5

(Grade 4) 46' 21 14 4 14
(Total) 54 19 16 8

.=

16. I work on projects at home
that Istarted at school.

/

(Grade 3) 45 28 15 / -7 5

(Oracle 4) 36- 36 14/ 3 11
. (Total) 41 31 14/ 6

49.

ti

46.

+

(5 & 4) (2 & 1)

:1*

76 10

68 18 ,

73 13/

90-

89 4

90 4

7 7

86 .0

4

79

68

72

14

18 .

16

52 24

, 61 28

56 26

62 26
57 21

60- 24

, 76 7

687. 18

za_ 11

74

71

73

12

14 ,
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17. I like the idea of moving
_

around more instead of stay-
-ink in one room. (Grade 3) 76
lb (Grade_ 4) 71

(Total) 74

18. I like having more than one -

teacher: (Grade 3) 67-,

1, (Gade 4) 43
/. ' (Total) 57

/
I.

I made more friends this year.

i

? (Grade 3) 55,

(Grade 4) 61
(Total) 57

. I feel stroliter in math
than I did last year. '

(Grade 3) 66.
=

(Grade 4) 46
(Total) 54

21. I feel stronger in writing
. than I dinast year..

(Grade 3) . 62:

(Grade 4) 25
(Total) t47

22. I feel Atronger in spelling
than I did last year.

(Grade 3) 74
(Grade 4) 43
(Total) 61

23. I feel stronger in reading
than I did last year.

(Grade 3) 67
(Grade 4) 64
(Total) 66.

47.

_4 . 3 2 1 (5-6, 4). (2 &1)

'

9. 5 0 10 86 10
11 4 0 14 82 14....

16 4 0 .11 84 .11

14 5 0 14 81 14
21 25 0 11 '-,- 64 11
17 13 0 13 74 13

26 14 2 1 2 81 5
21 14 .4 '0 82 4
24 14 3 1 81 4

,

19 14 5 ,2 79 7
39 7 0 '7 86 7
.27 11 . 3 4

.

81 7

17 19 0, 2 2
46 14 11 4 71 14
29- '17 4 3.

4*'

76 7

16 5 5 0 90 5
25 21 0 lf 68 / 11
20 11 ,3 4 81 f 7

27 > 7 5 0 2 88 5
21 11: 0 '4 86 4
21. 9 3 1 , 81 4 '

Yea Na Undecided.
24. The evaluations helped me to know what

I had earned and' That I still, needed
to learn. Grade 3) 67 2 31

0 ( Grade 4) . 64 7 29
(Total) 66 4 30

.

25. I wduld like to be in:a program similar_
..to this one next year. (Grade 3) 62 17 21

(Grade 4) 43 21 30
(Total) 5u 54 19 27
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'PERCENTAGE OF RESPONSES TO

ITEMS' ON PARENT .QUESTIONNAIRE

4

E PN .1.) . W .1.; W PN
- ,-.4 al 0 WO W -4

CD .0 0 $.1 .0 k, al
Asa result of this year's a) o m 3 .4 OD 3 U) 0WO WW 0 OW coo
school experience, m. child :' )4 )4 14 la 4 to e to )4

01) 4) to 0 0 0, .A 0 .el 4)
4 W 'CC CI) Z 0 A ch q VI + -,.

S 4 3 2 1 (5 & 4) (2 & 1)

1. Enjoys coming to school more
now than in September..

,

,

(Grade 3) 357. 43% 07. 19% 37. 78% _ 22%
(Grade 4) 29 50 0 8. 13 79 ' 21" .

(Total) 31 46 0 15 8 4 77 23

. Has intensifie his/her
,personal inte est both in
and out of sc ol. (Grade 3) 29 38 11 19 3 68 22

(Giacle 4) 33 25 47 13. 12 25
(Total) 31 _33 13 16 7 .

,58
64 21

3. ,Exhibits more,responsibility
at home than previously.i.

.

(Grade 3) 19 53 6 17 5 72 21

(Grade 4) 8 SO 8 13 21, 58 31
/

(Total) 15 52 7 15 11 67 26,'
J

4. Shows more maturity in
decisionma)(ing. (Grade.3) 24 51 8 16 0 76 16-

(Grade 4) 33 50; LP 0 13 83 13
(Total) 28 51 6,' 10. 5 79 15

5. Orgahizes his/her personal
time more efficiently. ,

(Grade 3) 14 43 11 30 1 57 .32

(Grade 4) 25 25 . 4 1. '21 50 41
(Total) 18 36 10 26 10 54 36

6. Transfers school experiences
to out-of-school activities.

.
.- e,

.(Grade'3) 15' 50 15 ' 1,8 2 65 ,20
(Grade 4) 25 29 17 12 17 54 29
(Total) -, 119 41 16 '16 8 60, 24

7. Uses more library -type . .
i

material's at home. (Grade 3) 32 41 5 14 8 _ 7,3 22-
(Grade] 4), 33 13 12 17 25 _ 46 42
(Total 33 29 8 15 15 62 30

. 5 2
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As a result of this year's
school experience, my child:

'2.11

..- ,:
.-.1 ' cd 0 01 , W X01 e-4 ,..

W W W

POO:.,W 0 W ,-F 00 0."O.,00
W

4,0CO$414 PO ,-1 CA 0 CO I-I -
GO 4-t GO 0 Ca. ..-1 ,4 1.I
4 cn i cn .,:z o A cn 'Pen

I
+ .

. 5 4 3 2-, . r (5 & 4) (2 & 1)

. 8, Enjoys'writing stories and/or
poetry at home. (Grade 3) 24 19 ' 14 24 19 -43 43

9. Voluntarily shares his school
experiences with the rest of
the family. (Grade l) 38 32 0 22, 8 70 # 30

(Grade A) 53 17 0 21' 4 75. .25

(Total) 46 26 0- 21 7 72 28

, les No Undecided
%

1. As a result of the new reporting system, .
i

/
I've learned more about my child's .

,,
school and personal progress. (Grade 3) 38. 38 24

(Grade 4) 42 39 - '18-

(Total), t 40; :',40 . 20 .

ty 2. As a result of this program, I now feel.
i ;

tIthat I knpw more about my,child's schooling.
.

),.
..

38 49. 130
4t,g Oracle 3)

,

. (Grade 4) 43 52 -4
1,. ,'

t (Tot 1) 40. . ..5d 9,

,1

\3. My child has expressed- an interest n a
,similar type of prdgram for nex-ryear.
:

(Grade,3)
--,

(.1.---ade 4)

4.

. .

53,

68' 26 ^6
43 N. 18

*, 58 31 11


